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Understanding by Design Unit Template

	Title of Unit
	Author Study – 
Leo Lionni
(could be generic where teachers select their own author)

	Grade Level
	Three

	Curriculum Area
	ELA
	Time Frame
	2-3 weeks

	Developed By
	
	ELA Context
	Imaginative and Literary

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR2.3 Listen and retell (with support from the text) the key literal and inferential ideas and important details heard in small- and large-group activities, and follow oral directions and demonstrations.

CR2.4 Read and demonstrate comprehension of grade-appropriate literary and informational texts read silently and orally by relating and retelling key events and ideas in sequence with specific details and discussing how, why, and what if questions.

CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details.

CC2.3 Speak clearly and audibly in an appropriate sequence for a familiar audience and a specific purpose when recounting stories and experiences, offering an opinion and providing reasons, and explaining information and directions.

CC2.4 Write stories, poems, friendly letters, reports, and observations using appropriate and relevant details in clear and complete sentences and paragraphs of at least six sentences.

AR2.1 Reflect on and assess their viewing, listening, reading, speaking, writing, and other representing experiences and strategies by participating in discussions and relating work to a set of criteria.



	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	· How do the features found in narrative texts help readers understand the important ideas?

· How does knowing how an author writes help me understand the meaning of the story?

· How and why do illustrations enhance the understanding of the stories I read?


	· Different texts types use very different organizational structures and techniques to convey ideas.
· Sharing an author’s techniques and strategies helps gain insight into the author’s craft as a writer and/or illustrator.


	
	Misconception

	Unit Question (ELA context)
	(Optional)

	· What techniques and strategies does this author do to help the reader gain meaning? 
	

	Knowledge

Students will know…
	Skills

Students will be able to…

	CR2.3 

… how to retell key points  (who, what, where, when, and why) in grade-appropriate literary and informational texts.

… how to select and use task-relevant before, during, and after strategies to construct meaning when listening.

… how to listen courteously during discussions and while working in pairs and small groups to share ideas, obtain information, solve problems, and ask and respond to relevant questions.

… how to recall several ideas about a topic presented or discussed in class.

CR2.4

… that they can read and understand a variety of grade-level appropriate narrative and informational texts.

… that they can select and use task-relevant before, during, and after strategies to construct meaning when reading.

… how to apply the appropriate cues and conventions (pragmatic, textual, syntactical, semantic/lexical/morphological, graphophonic, and other) to construct and confirm meaning when reading.

CC2.2 

… that they can demonstrate understanding by designing a visual representation (e.g. a picture, puppetry, a chart, a model, a demonstration, an advertisement) to demonstrate understanding.

… that they can consider and choose appropriate text form (play, model, diagram etc) to represent ideas and stories.

… that written text and illustrations can be combined to express feelings, ideas, and information.

CC2.3 

,,, how to use oral language to initiate and sustain a conversation with a number of exchanges, interact with others, exchange idea on a topic and engage in play.
… select and use before, during, and after strategies when speaking to communicate meaning.
… how to apply the appropriate cues and conventions (pragmatic, textual, syntactical, semantic, graphophonic, to construct and confirm meaning when speaking.

CC2.4 

…select and use task-relevant before, during, and after strategies when writing to communicate meaning.
… how to write a response with supporting details from a text viewed, listened to, or read.

… how to write groups of clear sentences that develop a central idea in a basic paragraph of six sentences.

… how to understand and apply the appropriate cues and conventions (pragmatic, textual, syntactical, semantic/lexical/morphological, graphophonic, and other) to construct and confirm meaning when writing.

AR2.1 

… how to reflect, with guidance, on listening, reading, representing, speaking and writing by explaining what is effective or what they like in a text.

… how they can reflect, with guidance, on own strategies (What do I do well? How could I be better?)


	… respond orally in group discussion to a series of texts by an author.

 … demonstrate the behaviours of a good listener.

 … activate and build on prior knowledge. (B)

 … set a purpose for listening. (B)

 … make connections between own and others’ ideas and experiences. D)

  … make inferences. (D)

 … form sensory images. (D)

 … demonstrate turn-taking strategies when working with a partner or in a small group. (D)

 … respond to oral texts by discussing, asking and answering questions, storytelling, or contributing to shared writing. (A)

 … talk about similarities among stories from oral, print,. (A)

 … recognize that stories have a structure that includes beginning, middle and end.

… participate in a variety of shared, guided and independent reading experiences.

… discuss similarities and differences in stories.

… state and explain preferences for a variety of texts.

… demonstrate the practices of an effective reader.

… demonstrate an understanding of Before, During and After strategies.

… activate and build upon prior knowledge and experiences. (B)

… set a purpose for reading. (B)

… read accurately most high frequency words and many irregularly spelled words in texts. (D)

… respond to literary texts by discussing, asking questions, storytelling, creating artistic impressions, and contributing to shared writing. (A)

… connect and compare information from texts to experience and knowledge. (A)

… express preferences for a variety of oral, print, and other media texts. (A)

… identify patterns in setting, character, and plot.

… compare details of more than one story.

… collaborate on drawings depicting information about setting, character, and plot.

… represent a story or an idea in other ways.

… use a combination of text and illustrations to express their feelings, ideas and information. 

… use the strategies of an effective speaker and listener.

… generate ideas on a particular topic. (B)

… recognize that information can be expressed in a variety of forms. (B)

… order ideas to create beginning middle and ending in own oral texts. (B)

… present information in complete statements. (D)

… take turns and stay on task when working in a variety of partnership and group structures. (D)

… clarify information by responding to questions. (D)

… respond to others with encouragement and tact. (A)

… work through the stages of a writing process including pre-writing, drafting, and sharing.

… create original texts.

… begin to focus on key questions and to answer questions about a topic. (B)

… plan and make decisions about what to include in written products. (B)

… recognize that information can be expressed in different forms for different purposes (poetry, articles, stories, simple reports). (B)

… write complete sentences. (D)

… print legibly to form letters and words of consistent size, shape, and spacing. (D)

… arrange ideas and information to make sense.(D)

…develop and demonstrate an understanding of written language conventions including 

· write complete sentences, using capital letters and periods.

· use a variety of spelling strategies such as approximations, best-guess, and checking grade-appropriate references (word wall, picture dictionaries, environmental print).

· spell many high frequency words correctly and use familiar spelling patterns.

… begin to develop self-reflecting skills by asking questions such as “What did I do that worked well and How could I make my work better?”

… explain the strategies they use and why they were used.

… begin to set goals to improve their work and/or participation.

	Assessment Evidence (Stage 2)

	Performance Task Description 


	Goal:   Your goal is to convince your teacher and/or librarian why this book should be included in the class/school library.
Role:   You are an expert on books written by Leo Lionni.   You have studied both the literary style and the art form and your teacher has asked for your opinion on books for the class library. 
Audience:   The target audience is your teacher and/or the school librarian.
Situation:    Your challenge is to convince your teacher or librarian that the book you have chosen must be included in the new books for the library.  Be prepared to orally explain your presentation and provide reasons for your choice of book.
Product/Performance:   Your task is to choose your favorite Leo Lionni story and create a representation that will convince your audience to purchase this book for the library.    You may chose any of the following formats: poster, puppet play in character; book review, speech, friendly letter, brochure or some other art form (mosaic, collage, painting etc).  You will need to listen to or read and examine the art work in each of Leo Lionni’s books; decide what form your presentation will take and provide information to support your choices.   You will need to explain your choice of book to your teacher or librarian. 
Standards:

· Comprehension

· Use of Strategies 

· Cues and Conventions

· Message

· Assess and Reflect
Standards Rubric for Performance Task: 
Exceeding

Meeting

Beginning

Not Yet

Comprehend and Respond (V,R, L)

Comprehension

Has a significant understanding and recall of what one views, listens to, and reads and provides insightful interpretations with evidence to support responses. 
Has a good understanding and recall of what one views, listens to, and reads. Provides adequate interpretations and gives reasonable evidence to support responses. 
Comprehends the basic ideas and understands most of what one views, listens to, and reads. Gives some interpretation and provides some evidence to support it. 
Understands some or little of what one views, listens to, and reads and does not recall much of it. Gives simple or inadequate interpretations and little or no evidence to support responses. 
Use of Strategies 

Feels confident using task-relevant strategies before, during, and after viewing, listening, or reading.
Uses, with practice and teacher support, the important before, during, and after strategies relevant to the task. 
Uses, with prompting and support, a few key before, during, and after viewing, listening, and reading strategies. Does not always know when to apply them to a new task.
Requires repeated modeling of before, during, and after viewing, listening, and reading strategies and requires continuous coaching on when and how to use them. 
Cues and Conventions

Uses confidently and consistently the cues and conventions of communication and language to construct meaning.
Uses the cues and conventions of communication and language to construct meaning. 
Uses some of the cues and conventions of communication and language to construct meaning. 
Has an uncertain grasp of the basic cues and conventions of communication and language to construct meaning. 
Compose and Create (S, W, R)

Message

Compositions and presentations are original and insightful. 
Compositions and presentations are clear and thoughtful. 
Compositions and presentations are straightforward and unrefined. 
Compositions and presentations are basic. They are limited, unfocused, and/or unclear. 
Use of Strategies 

Uses, confidently, task-relevant strategies before, during, and after a speaking, writing, or other form of representing task. 
Uses, with practice and teacher support, the important before, during, and after speaking, writing, and other forms of representing strategies. 
Uses, with prompting and support, only a few before, during, and after speaking, writing, and other forms of representing strategies but does not always know when to employ them. 
Requires repeated modeling of before, during, and after speaking, writing, and other forms of representing strategies and requires continuous coaching on when and how to use them. 
Cues and Conventions
Demonstrates confident control of the elements of communication and language. Language is rich and varied. 
Demonstrates control over the elements of communication and language. Few errors. Errors do not interfere with communication. 
Demonstrates some control over the elements of communication and language and a basic use of the conventions. Errors interfere somewhat with communication. 
Demonstrates an uncertain and simplistic grasp of the basic elements of communication and language. Errors interfere with communication. 
Assess and Reflect

Assesses strengths and needs

 Critically reviews and reflects on own work and makes appropriate improvements.
Reviews own work and reflects (e.g., “What did I do well?”) on how it can be improved.
Shares work with others and reflects on choices made and, with teacher support, possible ways to improve. 

Reflects, with teacher prompting, on choices made and, with teacher support, possible ways to improve. 

Sets Goals

Sets goals, independently, for listening, viewing, reading, speaking, writing, and representing.

Sets goals, with teacher support, for listening, viewing, reading,  speaking, writing, and representing.

Sets goal, with teacher guidance for listening, viewing, reading, speaking, writing and representing.
Sets goals with teacher modeling and guidance for listening, viewing, reading, speaking, writing and representing.


	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards
(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:
KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Observation
Conversation                                                                     
Product
Observation checklists (participation, speaking, listening,)                                                                                               Anecdotal notes

Self-assessment forms   (What did I learn? How could I do better?)  

Teacher-led discussions and questions                        

Performance Task (rubric)

Additional Rubrics 



	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	· Post essential questions on bulletin board.
· Make students aware of the performance Task and accompanying rubric early in the unit so students can prepare prior to final three days.


	How will you hook students at the beginning of the unit? (motivational set)

	Teacher will need a collection of books by Leo Lionni, at least one per student.
Begin the unit with the introduction of a “mouse” mascot and an exploration of Leo Lionni’s books


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	Unit Development:

Day 1:  Introducing Leo Lionni

1. Tell students they are going to spend the next few weeks exploring the books of Leo Lionni.  He is the author and illustrator of children’s books.  Share the biographical information on Leo Lionni.

2. Introduce a new class mascot, a mouse (live, stuffed or puppet).  Tell students that Leo Lionni often uses mice in his books.  This will be the class mascot for the next few weeks.  Name the mouse and talk about taking care of it.  

3. Tell students they are going to spend some time just looking at Leo Lionni’s books.  They will not have time to read the books as they will only have two minutes for each book.

4. “Before you open the book, record the title on your worksheet.  When I say “Start” open the book.  When I say “Stop”, close the book.   Beside the title you will write “yes”, meaning I would like to read this book, or “No”, meaning I wouldn’t like to read this book. “maybe”, meaning I might like to read this book.  After you have finished you will pass the book to your neighbour on your right and you will record the title of the next book.

5. Repeat this procedure until each student has had time to examine 7 or 8 books.

6. Tabulate students’ opinions about the books.  Graph the results.  Which book would students most like to read?  Which book would they least like to read? 

7. Students could then choose which book they would most like to read and write two or three sentences about why they prefer that book over the others.

Day 2:    Use web resource:  http://www.randomhouse.com/kids/lionni/aboutlionni.php  (CR2.4 Read and demonstrate comprehension of grade-appropriate literary and informational texts read silently and orally by relating and retelling key events and ideas in sequence with specific details and discussing how, why, and what if questions;  CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details.)

1. Use the website to acquaint students with the author, his books and his illustrations.  Listen to Leo describe his writing and listen to or read about his life.

2. Use the Shared / interactive Writing technique to write sentences taking the main ideas from what they have read/listened to.    (CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details; CC2.4 Write stories, poems, friendly letters, reports, and observations using appropriate and relevant details in clear and complete sentences and paragraphs of at least six sentences )

3. Use as shared reading.  ((CR2.4 Read and demonstrate comprehension of grade-appropriate literary and informational texts)

4. Could also be cut/copied into separate sentences, illustrated by students and made into a class book. (CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details )

Subsequent Days:  Read two of Leonni’s books and using Venn diagrams, T-charts or other comparative graphic organizers compare details of each book.    Vary the groupings (whole class, small group, individual)
· Following a reading of each book compare the author’s works along the lines of genre, theme, illustrations, special effects, characters, settings, episodes, and resolutions.  Construct a large matrix chart with headings that help to focus attention on relations among various books.   Students are invited t respond to each book separately under the first three headings.  Under the final heading students compare the techniques the author uses to make each book distinctive.

An example could be as follows:

Title

Character

Tell what happens in the story

How does the author make each book different?

Final two or three days (depending on the class):

Allow time for students to complete their Performance Task.

Teachers can conference with students as they complete their task.  Use the Performance Task Rubric to assess.

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work?

	· Teacher develops a set of posters based on a mouse character that signals the students (e.g. STOP and THINK:  “How am I doing?”  “Can I do this better?”    “What have I learned?”    Display the posters throughout the room as constant reminders.
· Posters depicting the writing process so students know what they need to do next.
· Teacher-led discussion and practice.  (Use Daily 5 format)


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	· Discussions – class and individual
· Self-Assessment forms – How did I listen?      Me as a Speaker.
· Students conclude with a self-assessment Thinking About My Work.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	· Partner Reading / Shared Reading

· Modeling and Demonstration

· Partner and/or small group work throughout the unit
· Group discussions following the reading of texts

Writing: (modeling the conventions of writing; attributes of a good writer)

Shared and Interactive writing during Morning Message/Reading responses

Independent writing using frame sentences such as The title of this text makes me think…; I think I will learn…; The text will likely present… 
Reading:  Students should be able to read the easier text books either by themselves, in partners or in small groups. 

Speaking/Listening:    Class, group or teacher-led discussions centred on the various books read to or by students will form the basis of the unit.



	How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	Resources
Read Alouds: Books by Leo Lionni
Alexander and the Wind-Up Mouse            The Alphabet Tree                                  The Biggest House in the World

*A Busy Year                                          * A Color of His Own                               Cornelius

An Extraordinary Egg                               Fish is Fish                                             Frederick

The Greentail Mouse                               Geraldine, the Music Mouse                      *Inch by Inch

In the Rabbit Garden                              *It’s Mine                                               *Let’s Make Rabbits

*Little Blue and Little Yellow                    Matthew’s Dream                                    Mr. McMouse

Nicholas, Where Have You Been?             On My Beach There are Many Pebbles       Six Crows

Swimmy                                                Theodore and the Talking Mushrooms       Tico and the Golden Wings

Tillie and the Wall
Web Resources

http://www.randomhouse.com/kids/lionni/aboutlionni.php    This site tells the life story of Leo Lionni , has video clips of Leo, photographs taken from his personal collection and a brief synopsis of most of his books. 


	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:
 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 
Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
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