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	Title of Unit 
	Phoebe Gilman
	Grade Level
	Two

	Curriculum Area 
	English Language Arts
	Time Frame
	4 weeks

	Developed By 
	
	ELA Context
	Imaginative and Literary

	School 
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	     
CR2.2 View and explain (with support from the text) the key literal and inferential ideas (messages), important details, and how elements (such as colour, layout, medium, and special fonts) enhance meaning in grade-appropriate visual and multimedia texts.
CR2.3 Listen and retell (with support from the text) the key literal and inferential ideas (messages) and important details heard in small- and large-group activities, and follow oral directions and demonstrations.
CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details.
 CC2.4 Write stories, poems, friendly letters, reports, and observations using appropriate and relevant details in clear and complete sentences and paragraphs of at least six sentences. 

CC2.3 Speak clearly and audibly in an appropriate sequence for a familiar audience and a specific purpose when recounting stories and experiences, giving directions, offering an opinion and providing reasons, and explaining information and directions.
AR2.2 Set personal goals as a result of group discussions (e.g., “What did I do well?”, “How could I be a better viewer, listener, reader, representer, speaker, and writer?”). 


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         Students will understand that…

	     
*What makes a good story?
*How do you tell the difference between a true story and a make believe story?

*Where do authors get their ideas?

*How do the pictures make the story?

	...stories have common elements.
…the difference between fact and fiction.

…authors get their ideas from things happening in their own lives.

…presentation enhances effectiveness of the message.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	How does Phoebe Gilman’s life and experience affect her writing?
	

	Knowledge

Students will know…
	Skills

Students will be able to…

	b. Select and use task-relevant before, during, and after strategies to construct meaning when listening.
b. Select and use task-relevant before, during, and after strategies to construct meaning when listening. 

c. Understand and apply the appropriate cues and conventions (pragmatic, textual, syntactical, semantic/lexical/morphological, graphophonic, and other) to construct and confirm meaning when listening. 

h. Listen courteously during discussions and while working in pairs and small groups to share ideas, obtain information, solve problems, and ask and respond to relevant questions. 
a. Design a visual representation (e.g., a picture, puppetry, a chart, a model, physical movement, a concrete graph, a pictographic, a demonstration, an advertisement for a toy) to demonstrate understanding. 
b. Select and use task-relevant before, during, and after strategies when using other forms of representing to communicate meaning. 

d. Follow a model to communicate ideas and information about a topic. . . 
e. Write stories, poems, songs, friendly letters, reports, and observations using techniques observed in reading texts (including First Nations and Métis resources). 
j. Polish at least eight pieces through the year.  
h. Construct three-dimensional objects to clarify ideas and understanding. 

i. Create dramatizations to express ideas and understanding.
a. Reflect, with guidance, on viewing, listening, reading, representing, speaking, and writing by explaining what is effective or what they like in a text. 

d. Explain strategies used and why they were used. 

e. Review own work and set goals to improve it (e.g., check for missing words in writing).

	   g. Distinguish between fact (observable) and fantasy (imagined).
   
 a. Listen and demonstrate comprehension by retelling key points (who, what, where, when, and why) in grade-appropriate literary and informational texts including First Nations and Métis resources. 

d. Listen to and follow independently a series of related directions or instructions related to class activities. 

i. Recall several ideas about a topic presented or discussed in class.

b. Select and use task-relevant before, during, and after strategies when writing to communicate meaning. 

f. Combine illustrations and written text (e.g., captions, labels) to express ideas, feelings, and information. 

d. Write groups of clear sentences that develop a central idea in a basic paragraph of six sentences. 

f. Write short pieces in the form of reports that describe and explain familiar objects, events, and experiences. 

g. Write brief narratives based on own experiences and imaginations that move through a logical sequence of events and describe the setting, characters, character traits, goals, and events. 

h. Write a friendly letter complete with date, salutation, body, closing, and signature. 

i. Write a response with supporting details from a text viewed, listened to, or read. 

b. Reflect, with guidance, on own strategies (“What do I do well? How could I be better?”). 

c. Use a range of strategies (e.g., unfamiliar word – rereads the sentence, uses picture cues, uses initial letter cues, breaks word into parts) when something does not make sense. 



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	You are now safe at home after having been kidnapped by a band of pirates who took you on their ship for several days before you managed to escape. A reporter from the local newspaper is coming to interview you. Using the ideas you learned from Phoebe Gilman’s pirate stories and your own pirate ideas to retell your adventure. Use colourful, descriptive words, special fonts, and detailed sentences to let us feel the excitement and/or terror of your kidnapping. Include “pirate talk” when retelling the speaking parts and write the events descriptively to help us feel we were there with you.

	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards
(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:
KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	CRITERIA
   EXCEEDING

  MEETING
BEGINNING TO

      MEET       
NOT YET

    MEETING
CR2.2 View and explain (with support from the text) the key literal and inferential ideas (messages), important details, and how elements (such as colour, layout, medium, and special fonts) enhance meaning in grade-appropriate visual and multimedia texts.
 Has a significant understanding when retelling the key events including setting, characters, problems and solutions.
Has a good understanding when retelling the key events including setting, characters, problems and solutions.
Beginning to understand when retelling the key events including setting, characters, problems and solutions.
With assistance beginning to retell the key events including setting, characters, problems and solutions.
CC2.2 Use a variety of ways to represent understanding and to communicate ideas, procedures, stories, and feelings in a clear manner with essential details.
 CC2.4 Write stories, poems, friendly letters, reports, and observations using appropriate and relevant details in clear and complete sentences and paragraphs of at least six sentences. 

 Writes, independently, using 

descriptive sentences, correct punctuation, quotation marks and spelling and uses consistent letter formation.
Writes relevant details in appropriate sentences using a variety of spelling strategies with some correct punctuation. Prints legibly.
Writes simple sentences with assistance and prompting. Beginning to use capitals and periods and uses some spelling strategies. Prints legibly but not consistently.
Writes using limited details with teacher modeling and assistance. Needs guidance to check spelling and punctuation. Letter size and formation lacks consistency.
CC2.3 Speak clearly and audibly in an appropriate sequence for a familiar audience and a specific purpose when recounting stories and experiences, giving directions, offering an opinion and providing reasons, and explaining information and directions.
 Rereads story with expression and enthusiasm to an audience. Consistently uses tone, volume and gesture to enhance the meaning.
Rereads story with some expression to an audience. Uses tone, volume and gesture to enhance the meaning. 
Rereads story to an audience using tone, volume and gesture to enhance the meaning with teacher prompts and assistance.
Shares reading of a story with a partner or teacher to encourage confidence reading with tone, volume and gesture to enhance meaning.
AR. * Self assessment and reflection – Students use a variety of self assessment forms to comment on their writing, listening, reading, and speaking. “What did I do well?”, “What could I do better?”


	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	· Student / teacher conference, rereading, editing.
· Peer evaluation – 2 stars and a wish, checklists.

· Student self evaluation – self edit, tape recorder, web cam, rereading.


	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Students will be writing using expanded, descriptive sentences to retell an event. They will expand their vocabulary using ideas from P. Gillman’s pirate stories, increase correct spelling and be able to read their stories aloud.


	How will you hook students at the beginning of the unit? (motivational set)

	Teacher will come dressed as a pirate to read P. Gilman’s stories. Play the role as the stories are told.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	Students will work through each activity below, as a class, in order to write a newspaper story about their adventure.

· Brainstorm for pirate words for a: the pirates, b: the ship, c: treasure

· Discuss characters – web “pirates”

· Design a pirate poster – label with descriptive words brainstormed from the class

· Discuss and list “pirate talk” prior to story writing

· Use a story frame that includes questions (students have created) that will help them have a guide when writing sequentially.

· Work through one paragraph at a time to keep events in order.

Lesson 1: Introducing Phoebe Gillman’s two pirate stories. This will be a finale following the study of all of her other books.

(CR2.2/CR2.3)
1. Students arrive in the classroom to see the teacher (or a visiting guest),  dressed in pirate attire.

2. Explain to the students that we have read many of Phoebe Gillman’s books and we have just two more to read and both are about the same thing. Can you guess what they may be about? Record their answers. Ask how they came to that conclusion.

3. Look through the pictures of “Grandma and the Pirates”. Children will note many of the characteristics of Gillman’s writing previously discussed.

4. Look through the pictures of “Pirate Pearl”. Make a note of differences/similarities between the two books.

5. Begin a list of words, just from their visual observations, of what a pirate would look like.

Lesson #2:

(CR2.2/CR2.3/CC2.2)

1. Go through our words from yesterday that described a pirate and tell the students that we are now going to read the two books.

2. Read Grandma and the Pirates, stopping to discuss the different pirates on each page, events occurring, vocabulary…as you read.

3. Go back to Pirate Words and add anything to our list or remove something that does not fit.

4. Read “Pirate Pearl”, stopping to discuss and add to our list of pirate words. Discuss events in the story, how they are same/different from the previous story, vocabulary, word usage, play on language, rhyme, phonics…
Lesson #3:

(CC2.2)
1. Review pirate words. Web pirate words. Choose categories; characteristics, clothing, language, pirate names…

2. As an art lesson, students design what their pirate will look like.

3. Cut out their pirate and label their pirate. Must include several descriptors from the categories we used.

Lesson #4:

(CC2.2)

1. Reread one or both of the pirate stories asking the students to watch for “Pirate Talk”.

2. Make a list of pirate expressions from the students.
3. Have a cartoon with four different pirates with speech balloons. Students select pirate expressions to fit the “personality of each pirate.

Lesson #5

(CC2.2/CC2.4)
1. Review the main characters (not pirates) from each of the stories.

2. Tell the students that they are now going to make their main character for a story they will be writing.
3. Discuss with the students what you would need to write about: a boy or girl, what they look like, how old they are, what their clothing looks like, where they live, what they like to do…You may want to take this in sections over a couple of periods.

4. Complete a Character map (using labels) that will include different areas of character. Remind them that they may not use all of these traits but it is good to have a good list to choose from.

Lesson #6

(CC2.2/CC2.4)
1. Go over writing expectations with the students (Performance Task).

Go through story frame. 
· Who are you and where do you live? ( look over character map )

· What happened? (Pirates come and kidnap you)

· Where do they take you?

· What do they want you to do?

· Describe your time spent with the pirates.

· What happens to you-you are rescued, you escape, they let you go?

· What did you learn from your experience?

2. Explain to the students that we will be working on each of these questions or points one at a time and writing them in paragraphs. (2-5 sentences for each one). Make it into a book format with illustrations for each.

3. Discuss how we have to put it together as it happens (in sequence) to help our audience follow along.

4. Tell them that so many newspapers have requested their story that you have decided to write a book about your experience.

Lesson #7

(CC2.4/CC2.3/AR2.2)
bb
1. As students work through each part of the frame, edit and illustrate the story.

2. As they finish their story book, other enrichment ideas may be given. They may choose other ways of showing their experience through art: diorama, plastercine characters, a treasure map, models of their deserted island or of the ship. They can draw pictures and photograph the results or they can make a play or write a poem.

3. Plan our Author/Illustrator Presentation. Explain that we will be having an audience (buddies, parents…). Plan the invitation, group the students into tables. Each group must decide who is bringing what; dainties, candles, table setting, tablecloth.

4. Design our invitation with a pirate theme in mind.

5. Decide what order readers will read and practice on their own, with a partner and with their group.

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work?

	· Have a student conference with each child to see what their writing path will be.

· Read aloud to class – two stars and a wish contributions from their classmates as we write each paragraph.

· Self edit, partner edit, teacher/student edit

· Read into a tape recorder, web cam so that students can hear/see themselves presenting.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	· Related activities to the written work: 3D objects to clarify understanding. ( plastercine pirates, dioramas …)

· Related writing – Wanted posters, treasure maps, deserted island travel posters, poetry…

· Integrated studies – Health- discuss feelings of pirates, kidnapped child using captions, cartoons, labels…

· Create dramatizations – act out their stories

· Author reading event – wrap-up to include buddies or parents. 



	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Resources

	A collection of Phoebe Gillman books
Materials on t-drive



	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	Yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	Yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	Yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	yes

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	Yes

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	Yes

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	Yes

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	yes


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
