Understanding by Design Unit Template

Additional unit material - T:\Smartboard\Socials\Grade 6\UbD Units\Power and Privilege
	Title of Unit
	Power and Privilege
	Grade Level
	6

	Curriculum Area
	Social Studies
	Time Frame
	     

	Developed By
	

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	Power and Authority

PA6.1 

Examine the relationship between an individual’s power and authority and the power and authority of others. 

There are different levels and types of influence, power and authority.

 

PA6.2 

Analyze the distribution of power and privilege in Canada and a selection of countries bordering the Atlantic Ocean. 
People in different parts of Canada and Atlantic countries have different levels of power and privilege.
PA6.3 

Explore examples and explain how people, such as ethnic minority groups, the disabled, youth, and the elderly, may be affected by injustice or abuses of power. 

People are affected by injustice or abuses of power.
Resources and Wealth

RW6.1 

Examine and analyze factors that contribute to quality of life, including material and non-material factors. 

 Different things influence quality of life.
RW6.2 

Contribute to initiating and guiding change in local and global communities regarding environmental, social, and economic sustainability. 

I can create positive change in my local community and the world.


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	What is power?
What is privilege?

How can I facilitate positive change?

	People are affected in negative and positive ways by how power and privilege are distributed.
Individuals are capable of creating positive change, locally and globally.

	
	Misconceptions

	
	(Optional)

	
	All people have equal opportunity to succeed.


	Knowledge

Students will know…
	Skills

Students will be able to…

	PA6.1 

There are different levels and types of influence, power and authority.

 -Definitions: influence, power, authority
-personal examples of influence, power and authority

-examples of influence, power and authority in the community

-what choices young people need to make to balance personal power with social influence

PA6.2 

People in different parts of Canada and Atlantic countries have different levels of power and privilege
-examples of economic differences

-Definitions: white privilege, systematic racism
-that racism exists in our community
-personal level of privilege 

PA6.3 

People are affected by injustice or abuses of power.

- examples of injustice, racism, abuse of power
- personal solutions to injustice, racism, abuse of power

Resources and Wealth

RW6.1 

 Different things influence quality of life.

-difference between needs and wants

- specific reasons for varying quality of life around the world

- actions to help improve quality of life around the world
RW6.2 

I can create positive change in my local community and the world.
-specific actions to create change

-process to follow when attempting to make change within an issue


	PA6.1 

There are different levels and types of influence, power and authority.

 -examine groups to determine source of influence, power and authority
-examine media to determine social influence

PA6.2 

People in different parts of Canada and Atlantic countries have different levels of power and privilege.

-use a map to determine levels of economic status
-examine media to recognize racism
-recognize privilege
-recognize systematic racism
PA6.3 

People are affected by injustice or abuses of power.
-identify injustice, racism and abuse of power
Resources and Wealth

RW6.1 

 Different things influence quality of life.

RW6.2 

I can create positive change in my local community and the world.



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Performance Task 
You will take on the role of a family, market worker or money lender involved in shoe production. You will be given instructions, money and time to support your family. 

Through this activity, you will learn about the relationships between workers and markets and some of the difficulties people face in trying to survive.

During the activity, you will pay close attention to how you feel. You will notice how you feel about your self, how you feel about your family and how you feel about the other working relationships you are dealing with. You will also notice the different levels of power, privilege, injustice and quality of life.
After the activity you will explain what you noticed during the activity. You will complete a graphic organizer to organize your thoughts and feelings.

You will use your observations to create a presentation in a format of your choice. 
Some ideas for your presentation:
-diary entry

-blog post

-monologue

-comic strip

-video diary

You may come up with your own idea for your presentation.

However you decide to present your information, you must include what you learned about each of the following statements:

· There are different levels and types of influence, power and authority.

· People in different parts of the world have different levels of power and privilege.
· People are affected by injustice or abuses of power.
· Different things influence quality of life.
You will be given the opportunity to present your observations to the class.
You will hand in your graphic organizer and your self-assessment rubric.

Have fun!

Statement to consider

What I observed

How I will present it

There are different levels and types of influence, power and authority.

People in different parts of the world have different levels of power and privilege.
People are affected by injustice or abuses of power.
Different things influence quality of life.

	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	4

3

2

1*

PA 6.1 There are different levels and types of power.

I have thoroughly explained and given many relevant examples of the different levels and types of power.

I have clearly explained and given some relevant examples of the different levels and types of power.
I have adequately explained and given few relevant examples of the different levels and types of power.
I have simply explained and given no relevant examples of the different levels and types of power.
PA 6.2 People in different parts of the world have different levels of power and privilege.

I have given many relevant examples of people having different levels of power and privilege.
I have given some relevant examples of people having different levels of power and privilege.
I have given few relevant examples of people having different levels of power and privilege.
I have given no relevant examples of people having different levels of power and privilege.
PA 6.3 People are affected by injustice or abuses of power.

I have given many relevant examples of people being affected by injustice or abuses of power.
I have given some relevant examples of people being affected by injustice or abuses of power.
I have given few relevant examples of people being affected by injustice or abuses of power.
I have given no relevant examples of people being affected by injustice or abuses of power.
RW 6.1 Different things influence quality of life.

I have thoroughly explained how different things influence quality of life.

I have clearly explained how different things influence quality of life.
I have adequately explained how different things influence quality of life.
I have simply explained how different things influence quality of life.
* Work that falls under the 1 column may be deemed inadequate to receive a mark, resulting in an opportunity to redo and/or add to the work.



	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	-What decisions did you make for yourself today?
-What decision did I make for you?

-What decision did your caregiver make for you?

-What decision was made by a stranger?

-How do you know who makes what decision?

-What are some decisions that you make for other people?
-Who makes decisions in our school?
-Who makes decisions in our community?

-Who makes decisions in our country?

-How much power do individuals have?

-Does everyone have the same amount of power?

-Who has less power? Why?
	 -Are the students able to recognize the difference between decisions made by themselves, their caregivers and strangers?
-Are the students able to recognize the amount of personal power they have in their lives?
-Are the students able to recognize that individuals and groups have different levels of power?

-Are the students able to recognize examples of abuse of power? (racism, sexism, ageism, etc.)

-Are the students able to recognize the power and influence they have over others?

-Are the students able to recognize the power and influence others have over them?
	PA 6.1

-Graphic organizer of decisions made by and for student
-KWL chart

-character sketch of leader

-skit about decision making

PA 6.2

-privilege flower

PA 6.3

-presentation after exploring Smithsonian exhibit on-line

RW 6.1

-graphic organizer about needs and wants

-jigsaw activity with UN comics

-mini research project

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	

	How will you hook students at the beginning of the unit? (motivational set)

	Write a list of apparently random actions, choices, statements, etc. on board. Have students guess common theme throughout list, eventually leading to theme of decision making.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	PA 6.1

a. Illustrate the forms of power (an individual or a group’s ability to influence): force, authority, and influence (voice) with respect to their personal lives (e.g., force: pushing someone, saying something hurtful; authority: being elected class representative, being invited to act or speak on behalf of the group, inviting others to act or speak on behalf of the group; influence: speak out on their behalf or on the behalf of others). {Discussion and graphic organizer. One idea per form alone, one idea with partner, 2 ideas with small group; share with whole class}

b. Give examples of the forms of power (force: gangs, bullying; authority: leadership of an organization; influence: clergy, charisma) in the local community. {KWL chart}

c. Determine traits common to individuals who are perceived as effective leaders in a variety of contexts in the local, provincial, territorial, national, or international arena. {character sketch}

d. Explain choices young people must make in reconciling the tensions between the dominant social group and individual choice (e.g., drug and alcohol use; social relationships; academic programs, choice of extra-curricular activities, and career interests). {skits}

PA 6.2

a. Gather and interpret data from various print and electronic sources, such as graphs, maps, and charts, to illustrate geographic and economic differences among regions in Canada and a selection of countries bordering the Atlantic Ocean (e.g., mountainous areas: tourism, forestry, and mining; coastal areas: fishing and shipping). {Use atlases to compare jobs in certain areas with economic status.}

b. Suggest reasons for any economic differences among the regions in Canada and a selection of countries bordering the Atlantic Ocean, and speculate on the effects of those differences. {Discuss atlas findings. Discuss Value Village in Stonebridge article. http://saskatoon.ctv.ca/servlet/an/local/CTVNews/20110312/sas-stonebridge-110312/20110312?hub=Saskatoon&amp&amp&amp }

c. Investigate the concept of white privilege, and assess the degree to which it exists within Canada and a selection of countries bordering the Atlantic Ocean. {video Blue Eyed – Jane Elliot, privilege flower}
d. Identify the personal and societal impact of white privilege on individuals and groups within Canada and a selection of countries bordering the Atlantic Ocean. {CNN video about children prefering white skin. http://www.cnn.com/2010/US/05/13/doll.study/index.html?hpt=C1#. Show me the dumb child, etc. Read attached article, discuss thoughts. Present idea of systematic racism.}
PA 6.3

a. Describe incidents of the misuse of power in groups of which students are aware. {Explore Smithsonian exhibit about segregation. http://americanhistory.si.edu/brown/history/1-segregated/segregated-america.html }

RW 6.1

a. Explain the difference between needs and wants. {Deserted island activity}
b. Investigate the indigenous concept of abundance as it relates to the western concept of wealth. 

c. Explain factors that affect the quality of life of youth in Canada and a selection of countries bordering the Atlantic Ocean (e.g., labour practices, access to education and technology, shelter, food and water, health care, sport and recreation, inclusion, or marginalization). {SCIC comics – Maternal Health, Child Mortality, Disease, Poverty, Universal Education. In small groups, read comic, present issue and solutions to class.}
d. Assess ways in which technology influences the quality of life for youth in Canada and in a selection of countries bordering the Atlantic Ocean (e.g., access to energy, transportation, and communication systems). {Hand-out/mini-research project in grade 6 folder. Technology makes the world smaller.
e. Compare and contrast the quality of life in Canada with the quality of life in a selection of countries bordering the Atlantic Ocean using various sources of data including a quality of life index, maps, graphs, and charts. {Use atlas to measure locations around the world.}
f. Recognize and assess the relationship between wealth and resources and the distribution of power and authority in Canada and a selection of countries bordering the Atlantic Ocean. {Discuss in pairs, small groups, whole class. Maybe use inner circle, outer circle method}
RW 6.2

a. Investigate how individual local consumer choices may affect people elsewhere in the world (e.g., child labour, enslavement, sweat shops, consumption of scarce resources, prosperity through employment). {SCIC comic – Global Development. Trading simulation. During Famine? Lots of prep, but worth it. Saved in Grade 6 folder.}
b. Develop an action plan for harmonizing one’s personal lifestyle with collective needs regarding social, environmental, and economic sustainability. {30 hour famine. Planning, implementation. Reflection. Create video reflection?}


	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings? 

	By continuing to visit and discuss the essential questions and the outcomes as a class and individually, students will be able to check their level of understanding throughout the unit. Class discussions, small group discussions, teacher-student discussions and journal entries will all be used for students to share and record their learning, along with the activities that will be given marks.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Class discussions, small group discussions, teacher-student discussions and journal entries will all be used for students to share and record their learning, along with the activities that will be given marks. Each activity has been planned with the opportunity for students to explain their learning and reflect on where they have come from and where they will go next.



	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Some adaptations and modifications have been built into learning activities, others will be incorporated as learning is assessed.


	What resources will you use in the learning experiences to meet the outcomes?

	Atlas
CNN.com video and article - http://www.cnn.com/2010/US/05/13/doll.study/index.html?hpt=C1#.
Video – Blue Eyed – Jane Elliot

http://www.jeanhardisty.com/blog_katrina.html



	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:
 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 
Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
