Understanding by Design Unit Template

Please follow the pathway for support materials:  T:\Smartboard\English_Language_Arts\Grade 8\UbD units\On the Move
	Title of Unit
	On The Move
	Grade Level
	8

	Curriculum Area
	English Language Arts
	Time Frame
	

	Developed By
	
	ELA Context
	Social Cultural Historical

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	Comprehend & Respond (CR)
· CR8.1 View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Becoming Myself), social responsibility (e.g., In Search of Justice), and efficacy (e.g., Building a Better World). 

· CR8.2 Select and use appropriate strategies to construct meaning before (e.g., previewing and anticipating message), during (e.g., making inferences based on text and prior knowledge), and after (e.g., paraphrasing and summarizing) viewing, listening, and reading.
Compose and Create (CC)

· CC8.2 Create and present a group inquiry project related to a topic, theme, or issue studied in English language arts. 

· CC8.4 Use pragmatic (e.g., use appropriate language register), textual (e.g., use artistic devices such as figurative language), syntactical (e.g., combine sentences to form compound and complex sentences for variety, interest, and effect), semantic/lexical/ morphological (e.g., use words to capture a particular aspect of meaning), graphophonic (e.g., correctly pronounce words with proper emphasis), and other cues (e.g, arrange and balance words and visuals as well as fonts) to construct and to communicate meaning.
Assess and Reflect on Language Abilities (AR)

· AR8.2 Appraise own and others’ work for clarity, correctness, and variety. 



	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	· What strategies can we use to understand what we read and view?

· How can we use primary sources to construct meaning?


	· People move for various reasons.

· Moving is not necessarily a personal choice.

· Canada’s resources and standard of living draws many immigrants which has created a multicultural nation.

· Immigrants are often met with prejudice and discrimination.

· Metacognitive awareness aids in reading and viewing comprehension.



	
	Misconception

	Unit Question (ELA context)
	(Optional)

	· Why do people move?
· What are the stories of why people move?

· Throughout history, why have people been forced to move from their homes?

· Where did our families come from?


	

	Knowledge

Students will know…
	Skills                                  
Students will be able to…

	 (tied to outcomes)
· That a variety of texts can address identity, social responsibility, and efficacy.
· They can draw from a pool of appropriate strategies to construct meaning before, during, and after reading and viewing.
· Their family histories can contribute to a better understanding of why people move.
· They can contribute to a memorable collection of primary sources that provides insight to the history of the class/local community.


	Tied( to indicators)
· Use key text features (e.g., headings, diagrams, paragraphs) of reports to construct meaning.
· select and use appropriate strategies (make connections, find clues to word meaning, pause and check, summarize) to construct meaning.
· Clearly, completely, and accurately summarize and explain the ideas using the 5Ws.
· combine sentences to form compound and complex sentences for variety, interest, and effect
· Discuss how similar ideas, people, experiences, and traditions are conveyed in a variety of oral, print, and other texts.
· Evaluate primary sources. 
· Analyze a website.
· Appraise own and others’ work for clarity, correctness, and variety. 



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	(ELA CURRICULUM OUTCOME CC8.2) File attached in T:drive
Background information: An archive is a collection of historical records. Archives contain primary source documents that have accumulated over the course of an individual or organization's lifetime. In an archive you may find newspaper articles, photographs, letters, maps, documents, or artifacts such as a ticket or article of clothing. 
An archive is also a place one can visit in person or on the web. For example, “The City of Winnipeg Archives invites you to step back in time and explore Winnipeg’s fascinating history through selected documents, photographs, maps and artifacts from the Archives’ unique collection” found on their website http://www.winnipeg.ca/Clerks/docs/pathways/default.stm .
You be the historian!  Why did our families move to Canada, Saskatchewan, local area?

Our goal is to create archives that provide interesting and insightful information about our histories. 
Your job is to plan, produce, and showcase a collection of primary sources with a group of three.  
Your group archive will focus on one of the three questions: 

1. Why did our families move to Canada?
2. Why did our families move to Saskatchewan?

3. Why did our families move to local area?

The archive will be displayed for other classes to view and respond to.

The challenge is for your archive to answer the unit focus question “Why do people move?”

	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	 Rubrics were modified using Literacy in Action 8 
On the Move Modifiable Assessment Masters. Attached in T-drive
AM 1: Learner Profile






AM 2: Ongoing Observations—On the Move





AM 3: Goal Setting






AM 4: Working in a Group—Individual Self-Assessment



AM 5: Rubric—Read Reports






AM 6: Reflect on Reading Reports






AM 7: Rubric—Write Reports






AM 8: Checklist—Conduct an Interview






AM 9: Assessing My Interview






AM 10: Checklist—Analyze Online Research





AM 11: Rubric—Create an Archive






AM 12: Develop Your Portfolio  






AM 13: Reflect on the Unit—On the Move






AM 14: Unit Rubric—On the Move






AM 15: Unit Summary—On the Move






AM 16: Student Rubric—Create an Archive







	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	Interview a family member (self assessment)
Peer assessment (informal partner conversations)
Written feedback on individual student reports  

	Create an archive rubric for group work
Read a report graphic organizer
	Portfolio rubric
Write a report rubric

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Posting unit questions
Complete the student Unit Outline sheet 

Posting outcomes

Giving  unit performance task and rubric



	How will you hook students at the beginning of the unit? (motivational set)

	Word wall:  brainstorm vocabulary connected to the unit question to create a word wall. Attached in t-drive


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	Literacy in Action teacher guide lesson plans that are recommended for planning and sequencing lessons.  There are an abundance of possible activities and lesson extensions that may be used depending on time available.
Lesson 1 “Why do People Move?”  Focus:  previewing and predicting CR 8.2
Lesson 2  “Moving On…” Focus: analyze a photo essay CR 8.2, CR 8.5
Lesson 3  “Read Reports” Focus:  Use comprehension strategies to read reports CR 8.2, CC 8.4
Lesson 4  “British Home Children” Focus: Model strategies used to read news reports CR 8.2, CR 8.3(2 sessions)
Lesson 5 “News Reports” Focus: Apply reading strategies to news reports CR 8.7(2 sessions)
Lesson 6 “A Closed Door?” Focus:  Practice reading and writing reports CR 8.2, CR 8.7
Lesson 7 “How the Fiddle Flows” Focus: Practice reading and writing reports CR 8.2, CR 8.3
Lesson 8 “People on the Move” Focus: Analyze information in paintings CC 8.4
Lesson 9 “Write an Informative Report” CC 8.3
Lesson 10 “Immigrant Stories” Focus: Read and use quotations CC 8.6, CR 8.2
Lesson 11”You have Two Voices” Focus: Read and analyze a poem CC 8.8
Lesson 12 “Conduct an Interview” Focus: prepare and conduct an interview CC 8.6, CC 8.9(2 sessions)
Lesson 13 “Clues in the Attic” Focus: Read and create a graphic story CC 8.6, CR 8.2

Lesson 14  “Analyze on-line research and multi-media” Focus: Analyze websites, poster and public service announcement CR 8.2(2 sessions)
Lesson 15 “Jenny’s Quest”  Focus: Compare texts CR 8.2, CR 8.7

Lesson 16 “Create an Archive” Focus: performance task cc 8.5 (4-5sessions)
Lesson 17 “Portfolio Review” Focus: create a portfolio presentation AR 8.1, AR 8.2

· Notebook lessons on t-drive correspond to teacher guide sequence of lessons.
· Daniel’s Story Carol Matas could be used as a supplementary novel resource. Lessons attached in t-drive

	Time Frame

	
	40-60 minute sessions
unless otherwise stated



	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Reflect on Unit AM 13 Attached in T:drive
Following the writing process for the write a report assignment



	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Unit goal setting Assessment Master 3,  Develop Your Portfolio AM 12
Interview AM 9, write a report rubric Attached in T:drive


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Shared reading, partner work, leveled reading, heterogeneous groupings for archive project


	What resources will you use in the learning experiences to meet the outcomes?

	LiA On the Move student text, teacher guide, DVD media resource and CD
Supplementary text used Daniel’s Story by Carol Matas 1993 Scholastic (file attached on T-drive)


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
