Understanding by Design Unit Template
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	Title of Unit
	Conflicts, Challenges, Issues, and Choices – Doing the Right Thing 

	Grade Level
	9

	Curriculum Area
	ELA
	Time Frame
	

	Developed By
	
	ELA Context
	Social, Cultural, and Historical

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading. 
CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose. 
CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing). 
CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose. 
AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them. 


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	1. In what ways do we construct meaning from texts? (CR9.2a)

2. In what ways do we comprehend and evaluate visual and multimedia texts? (CR9.4a)

3. In what ways do we compose and create texts that explore efficacy? (CC9.1a)

4. What steps do you take to make an effective message? (CC9.3a)

5. How do you create an effective message with a specific purpose that will reach an intended audience? (CC9.5a)

6. How can we ensure we grow as a learner? (AR9.1a)

	Students will understand:

1. Creating and receiving messages (i.e. texts):

· enables us to gain and share information about self, others and the world.

· influences understanding and relationships among diverse cultures and groups.

2. There is a process to creating an effective message.

3. Learning is ongoing and requires reflection.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	 What is the right thing to do and how do we know?
	

	Knowledge

Students will know…
	Skills

Students will be able to…

	1. How to select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

2. How to view and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose. 

3. How to create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing). 
4. How to select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.  
5. How to create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.  
6. How to assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

	· Use before, during, and after strategies appropriate to text and purpose.
· Analyze and evaluate the strategies used before, during, and after viewing, listening, and reading
· Demonstrate effective, active viewing behaviours including:
· what one knows and needs to know about the topic, 
· viewing with a clearly defined purpose in mind,
· identifying different explicit and implicit messages in text
· Use visual and multimedia texts as sources of information as well as entertainment.
· Recognize that images, symbols, and other effects play a role in shaping understanding and interpretation of visual and multimedia texts.
· Use speaking, writing, and other forms of representing to respond to experiences and to texts.
· Create and deliver a variety of personal, literary, and informational communications, including poems, stories, personal essays, and oral, visual, written, and multimedia presentations (e.g., written explanations, summaries, arguments, letters, biographies) that address efficacy.
· Demonstrate an understanding of the creating process by planning, creating drafts, revising, and creating a final version.
· Create multimedia presentations to communicate information using resources such as overhead projectors, computers, recorders, and other presentation software.
· Adapt a print work to another medium (e.g., design a book jacket to sell the same novel to children, teens, or adults).
· Experiment with representing in a variety of familiar and unfamiliar forms (e.g., video documentary on social issue, comic strip).
· Use criteria to examine qualities of own and others’ work.
· Use criteria/rubric to evaluate oral presentations including purpose, delivery techniques, content, visual aids, body language, and facial expressions.

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Public Service Announcement (PSA)
Goal – Persuade

Role – an advertiser promoting a “do the right thing” message

Audience – teens

Situation – you see something wrong in school and you want to do something about it.

Product – Public Service Announcements

Standard – see rubric

(CC9.1a, CC9.3a,  CC9.5a)

Or

Skit

Goal – Inform

Role – actors that teach how to resolve conflict

Audience – teens

Situation – a typical conflict that teens face that needs to be resolved

Product – Skit

Standard – see rubric
	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Please attach rubric to unit plan.

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation (speak)
	Observation (do)
	Product (write)

	Self-reflection (what did I learn?  How could I do better – assignment trackers)

Teacher-led discussions and questions.

Journals

Student-teacher conferences. 
	Observation Checklists (participation, speaking, listening)

Anecdotal notes
	Performance Tasks 

Additional rubrics 

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Post Essential Questions on board

Make students aware of performance task and accompanying rubric early in the unit so the students can prepare.



	How will you hook students at the beginning of the unit? (motivational set)

	Set up the video by explaining the gist of it – get students to fill in KWL about those ideas 

While watching the clip – make some personal connections – PC chart – quotes on one side – PC other side


Video Clip – An inspiring Softball Story  (Sara Tucholsky)

· Bullying PSA (Walk Away) from Concerned Children’s advertisers

Discussion


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	Decisions and Choices

CR9.2a
· Decisions and choices – types of decisions that are made.  

· Chart – identify 5 decisions made by a teacher, parent, teenager and politician.  Group discussion.  

· Brainstorm places in your life where you make choices/decisions.  Categorizes decisions and choices for them.

· Process for decision making – grandparents cabin or stuck on an island what do you need? How did you get to that decision? (consensus, majority)  As a large class, discuss what do we need to consider when making decisions? (consequences, environment, situation, others, )

CC9.3.a and CC9.3b  

· “Consorting with Frogs” (Crossroads text) – one person’s journey of the right thing to do – hunting.  Write a narrative paragraph or journal response where you went against something that was expected of you. What exactly happened, how did you feel afterward? 

CR9.2a
· “Riding with Rosa” short story – to explore how decisions are made.   BDA activities. 

The Right Thing
CR9.4a
· “What would you do?” – Morality survey – discussion of various “what would you do?” statements.

· Preview an episode of the TV show “What would you do?”   Discussion of what is the right thing to do and how do you know? (morals, ethics, experiences, values, appearances, evaluation of consequences)

You have to go to YouTube and put in “What would you do?” Episodes – choose an episode that you think will fit.

CC9.1a, CC9.3a, CC9.5a
· Create a scenario to test your school’s ability to do the right thing (similar to “what would you do” tv clip) Write an explanatory paragraph which includes; an explanation of your scenario and purpose (intended result) and predictions of the outcome.  Evaluate and analyze the outcome of the scenario – did people do the right thing?  (see rubric)

CR9.2a
· Poem “If I Can Stop One Heart from Breaking” (Crossroads) – BDA (use reading strategy techniques to formatively assess BDA)

CR9.2a, CC9.1a
· Brainstorming about how to do the right thing, environmental style.  KWL chart or something of the like.
· Non-fiction “Clean Bin Project” (Interface) -  Think, Pair Share –about how much garage you use in a week.  Decide what tips work effectively for you.  Compare your ideas with a partner.  

· Assignment – from our brainstormed list of how to do the right thing environmental style, create a poster to promote a “buy less, waste less” campaign.  Decide upon your target audience and tailor your text and images to that audience.  Present your poster to your class or group and then display it in a prominent place in your school 
            -asses based on checklists or create rubric based on indicators
Short story “The Long Journey” – (Crossroads)
Conflict

CR9.2a
· “Youth Criminal Justice Act” – cartoon information sheets – KWL chart about YCJ Act and the 4 R’s graphic organizer as they read

CR9.2a
· Inquiry into types and causes of conflict – Think-Pair-Share of causes of conflict in their own lives – big group discussion of types.  Think back to what we have done in this unit so far and decide what type of conflict (ex.  Consorting with Frogs – internal conflict, Riding with Rose – external conflict).  Knowing the types of conflict will then determine how you will deal with or resolve the conflict. 

CC9.1a
· Brainstorm or whatever – what do teens do to fit in? Clip that shows teens fitting in – Ex.  Glee

·   Short Story – “Jazz Shoes” (see below) – letter to someone important which addresses one aspect of conflict in your life.  The person you write it to must be the source or contributor to the conflict and able to make a change with regards to that conflict.  State your opinion about the conflict and give valid points as to why there should be a change.

· (rubric – Friendly letter) 

·  Peer evaluation checklist – peers taking role of conflict contributor – introduces the idea of conflict resolution.

Conflict Resolution

· Using the list of ways conflicts are resolved –discussion of the problem solving/conflict resolution process – 

Possible conflict resolution process:

 -see attachment entitled “Process for Conflict Resolution”
· decide if they are internal or external

Possible lesson (60-90 mins) on internal and external conflict:

http://www.curriki.org/xwiki/bin/view/Coll_ChelseaKNilsson/14-DifferentiatingBetweenDifferentTypesofConflict
· What are some effective or ineffective ways to resolve conflict?  How do we know if they are so?

Ineffective ways to deal with conflict:

http://stress.about.com/od/relationships/tp/conflictres.htm
Effective ways to deal with conflict:

-see attachment entitled “Ways to Deal with Conflict”

· Revisit how some of the characters resolved conflict?

CR9.2a
· Newspaper Article “Halting Hatred” (Crossroads) – BDA activities

CC9.1a, CC9.3, CC9.5

“I do”:

Ask student volunteer to act out a skit with a conflict or find a YouTube clip – type in “conflict skits”.    When it gets to the end, have the students take it through the problem solving process and come up with an ending.  Have the students re-act the skit with the ending.   Is it a win-win situation?  There may be several solutions to act out.

“We do” – Assign conflict skits to students based on the document “Be Part of the Solution Skits” – see pdf. 

Given skit situations, students will decide ending and act out skit solution.   They will show the conflict resolution process in the skit. 

Extension – the novel The Absolutely True Diary of a Part Time Indian by Sherman Alexie – covers Aboriginal content of this unit’s topic.

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Reflect in group discussion

Peer Editing

Self-revision and refining


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Checklists for before, during and after activities

Formative assessments of before, during and after activities


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Group/partner readings

Choice in assignments

Different genres and reading levels

Mini-lessons that chunk 


	What resources will you use in the learning experiences to meet the outcomes?

	Crossroads Text

Interface Text v1.1, v1.2 – Grade 9 – Oxford University Press

“Something to Hang On To” anthology by Beveral Brenna – “Jazz Shoes” – TRC

Youth Criminal Justice Act – contact Carlton or PACI grade 9 teacher for a copy of this resource

You tube links (see above)

Concerned Children’s Advertisers website



	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	yes

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	yes

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	yes

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	yes

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	yes


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.

