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	Title of Unit
	Exploring Love, Loyalty and Relationships
	Grade Level
	9

	Curriculum Area
	English Language Arts
	Time Frame
	6 ½ Weeks

	Developed By
	
	ELA Context
	

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading. 
CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources. 

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).
CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, and celebrating special events and accomplishments). 

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor). 
AR9.2b Assess own and others’ work for clarity, correctness, and impact.




	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	· How do we communicate effectively, appropriately, and emotionally, when using oral language in differing groupings:   one- on-one, small, and large group discussion?
· How do writing description, narration, and explanation make you a better writer?

· How does audience and purpose influence choice of information and images?
· How are comprehension, synthesizing, and summarizing demonstrated when viewing multiple visual and multimedia texts?  
· How do you develop assessment goals to assess your own and others’ work for clarity, correctness and impact?


	· That there are appropriate strategies that we can use before, during and after reading to increase our understanding and fluency after viewing, listening and reading.
· That previewing texts can provide information which sets a purpose and invites predictions and engagement; and creating goals based on assessment and being able to work toward them assists in contributing to the community of learners.
· That descriptive language and visual images help to form your image in your reader’s mind and when placed together, they enhance or change the message. 

· Research provides a foundation to support an opinion covering a specific topic, theme, or issue; and by carefully choosing our words, we can enhance the ability for the reader to connect to the image we are describing.
· That effective presentation means being familiar with both your content and your means of presenting; oral language should be used purposefully and is a means of expressing a range of information.
· That to be an effective writer, you must know the topic you are discussing and follow the rules and conventions of writing ;whether writing to narrate, persuade, explain or inform.



	
	Misconception

	Unit Question (ELA context)
	(Optional)

	How does love and loyalty play a role in our relationships with friends, family, and special others?
· Why do people need each other?

· What does it mean to be a loyal and true friend?

· What does it mean to belong and be loyal to our family?

· What does it mean to be in love?


	

	Knowledge

Students will know…
	Skills

Students will be able to…

	· How to communicate effectively with oral language in various groupings – one-on-one, small and large groups.

· You become a better writer when developing writings using description, narration and explanation.

· The audience and purpose of our writing influences our information and image choices.
· When viewing multiple visual and multimedia texts you demonstrate comprehension, synthesizing and summarizing.

· How to develop assessment goals to assess their own and others’ work for clarity, correctness and impact.


	· Communicate effectively with oral language in various learning situations.
· Become better writers using descriptive writing

· Become better writers using narrative writing.
· Become better writers using expository writing.
· Decide who the audience is and the purpose of one’s writing and how it dictates the information and image choices.

· Demonstrate comprehension skills when viewing multiple visual and multimedia texts.

· Demonstrate synthesizing skills when viewing multiple visual and multimedia texts.

· Demonstrate summarizing skills when viewing multiple visual and multimedia texts.

· Develop assessment goals in order to assess and evaluate their own work and fellow students’ work for clarity, correctness and impact.

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Goal:  You will create a complete newspaper entitled  – “The Verona View”
Role:  You will be one of a team of employees responsible for various jobs that any standard 

           newspaper would have—i.e.  Reporters, advice columnists, graphic artists, editors, etc.

Audience:  The relevant audience would be the population in Verona, Italy at the time that Romeo and 

           Juliet was set. (Your teacher and peers)

Situation:  You will be responsible for your part in the newspaper whether you are a reporter for city 

           news, sports, recreation, crime statistics; a columnist concerned with giving advice, organizing 

           obituaries, classified ads;  a special reporter focusing on business news, the weather, politics; or 

           you could also take on the role of graphic artists, or even the editor.

Product/Performance:  You will be a creator of a comprehensive, stylized newspaper called – “The 

           Verona View”, by taking on the various role newspaper employees have to get a newspaper
           out for distribution.
Standards:  Rubric Attached to unit.

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Grade Nine
4 - Mastery
3 - Proficient
2 - Approaching
1 - Beginning
Context

CC9.1b Creates written texts that explore identity, social responsibility, and efficacy. These texts will include:

· A specific, relevant message that targets an audience and purpose

· A coherent, logical, and sequential organization of ideas

· Ideas and information which are clear, accurate, and complete

· Appropriate  and deliberate use of language and conventions

· Contains a variety of sentence lengths and types that enhance purpose and target audience

· Demonstrates individuality and originality in literary texts

(Examples of student contributions – Obituaries; Classified Ads; Horoscopes;  This Day in History)
Creates written texts that explore identity, social responsibility, and efficacy. These texts will include:

· A purposeful , insightful message that targets an audience and purpose

· A skillful organization of ideas

· Ideas and information which are comprehensively developed

· Efficient and confident control of language cues and conventions

· Creative and effective use of sentence combinations for specific effect and development of ideas

· Individuality and originality are evident

Creates written texts that explore identity, social responsibility, and efficacy. These texts include:

· A specific, relevant message that targets an audience

· A coherent, logical organization of ideas

· Ideas and information which are clear and complete

· Appropriate and deliberate use of language cues and conventions

· Satisfactory use of sentence combinations for general effect and development of ideas

· Some evidence of individuality and originality

Creates written texts that explore identity, social responsibility, and efficacy. These texts will include:

· A general message demonstrating limited awareness of audience

· A methodical organization of ideas

· Ideas and information are simplistic but generally accurate

· Partial control over and a basic use of language and conventions

· Inconsistent and/or rudimentary use of sentence combinations to create effect and develop ideas

· Little evidence of individuality and originality

Creates written texts that explore identity, social responsibility and efficacy.

· A vague, incomplete message not targeting an audience

· Ineffective organization of ideas

· Ideas and information are limited, unclear, and disconnected

· Uncertain and/or inappropriate use of language cues and conventions.

· Incorrect or unsatisfactory use of sentence combinations to create effect and develop ideas

· No evidence of individuality or originality

Message

CC9.8(b)  Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).

(Examples of student contributions – Letter to the Editor; Feature Articles; Sports Articles;  Advertising; Investigative Reporting)
Creates descriptive texts

· Creates a clear and colorful picture of the person

· Perceptively interprets and vividly describes the detail of the scene

· Incorporates exceptional sensory details and colorful words

· Uses appropriate and lively dialogue

· Logical order is evident

Personal narrative texts

· Depict scenes and incidents with specificity

· Describe with vivid sensory details

· Correctly and efficiently employ narrative and descriptive devices

· Develop narrative systematically leading to a climax or conclusion

· Reveal with clarity the significance of and the subject’s attitude about the incident, event, and situation

Expository, informational, and procedural texts

· Pose specific questions to limit scope of text

· Effectively introduce the purpose and define thesis

· Develop the topic with specific, precise facts, details, examples, and explanations from multiple sources

· Paragraphs are comprehensive, logically sequenced, and rich in detail

· Effectively and precisely anticipates and addresses reader’s potential misunderstandings, biases, and expectations

· Conclusion is astute and intriguing

Creates persuasive texts

· Includes a well-defined thesis that makes a clear and knowledgeable judgment
· Provides comprehensive support by fact, reasons, examples, examples, explanations, and evidence to support position

· Explicitly addresses reader’s concerns, biases, expectations, and counterclaims

· Effectively maintains a rational tone

Design and publish documents using a variety of tools, including publishing software and graphics programs

· Efficiently uses software programs to make writing effective and pleasing to the eye

Creates descriptive texts

· Creates a complete description of the person

· Thoughtfully interprets and convincingly describes the details of the scene

· Incorporates substantial sensory details and focused words

· Uses appropriate dialogue

· Logical order is evident

Personal narrative text

· Depicts scenes and incidents with accuracy

· Describes with substantial sensory detail

· Thoroughly employs narrative and descriptive devices

· Develops narrative logically leading to a climax or conclusion

· Reveals with credibility the significance of the subject’s attitude about the incident, event, and situation

Expository, informational, and procedural text

· Pose relevant questions to limit scope of text

· Appropriately introduces the purpose and define the thesis

· Develops the topic with thorough facts, details, examples, and explanations from a variety of sources

· Paragraphs are comprehensive, specific, and complete

· Correctly anticipates and addresses reader’s potential misunderstandings, biases, and expectations

· Conclusion is meaningful

Creates persuasive texts

· Includes a defined thesis that makes a thoughtful judgment
· Provides complete support by facts, reasons, examples, explanations, and evidence to support position

· Thoroughly addresses reader’s concerns, biases, expectations, and counterclaims

· Continually maintains a rational tone

Design and publish documents using a variety of tools including publishing software and graphics programs

· Effectively uses software programs to make writing effective and pleasing to the eye

Creates descriptive texts

· Creates an appropriate but basic picture of the person

· Partially interprets and simplistically describes the details of the scene

· Incorporates limited details and common words

· Uses basic dialogue

· Appropriate order is evident

Personal narrative texts

· Depicts scenes and incidents with general accuracy

· Describes with simplistic sensory details

· Partially employs narrative and descriptive devices

· Develops narrative appropriately leading to a climax or conclusion

· Reveals partially and/or simplistically the subject’s attitude about the incident, event, and situation

Expository, informational, and procedural texts

· Pose predictable questions to limit the scope of text

· Superficially introduces the purpose and defines the text

· Develops the topic with simplistic details, examples, and explanations from limited sources

· Paragraphs are simple in composition and detail

· Partially anticipates and addresses the reader’s potential misunderstandings, biases and expectations

· Conclusion is generally accurate

Creates persuasive text

· Includes a general thesis that makes a basic judgment
· Provides partial support by facts, reasons, examples, explanations, and evidence to support position

· Partially addresses reader’s concerns, biases, expectations, and counterclaims

· Partially maintains a rational tone

Design and publish documents using a variety of tools including publishing software and graphics programs

· Adequately uses software programs to make writing effective and pleasing to the eye

Creates descriptive texts

· Creates a vague and/or uninteresting picture of the person

· Partially and/or inaccurately describes the details of the scene

· Incorporates a few and/or limited sensory details and descriptive words

· Minimal or no use of dialogue

Logical order is absent

Personal narrative texts

· Depicts scenes and incidents incompletely

· Describes with little or no sensory detail

· Minimally employs narrative and descriptive devices

· Inadequate development of narrative leading to the climax or conclusion

· Inefficiently reveals the significance of and the subject’s attitude about the incidence, event, and situation

Expository, informational, and procedural texts

· Pose incomplete questions to limit scope of text

· Vaguely introduces the purpose and presents an unclear thesis

· Inadequately develops the topic with facts, details, examples, and explanations from  one or two sources

· Paragraphs are incomplete and lacking in detail

· Incorrectly and/or partially anticipates and addresses the reader’s potential misunderstandings, biases, and expectations

· Conclusion is inadequate or missing

Creates persuasive texts

· Lacks a thesis

· Provides sketch support by facts, reasons, examples, explanations, and evidence to support position

· Inadequately and ineffectually addresses reader’s concerns, biases, expectations, and counterclaims

· Does not maintain a rational tone

Design and publish documents using a variety of tools including publishing software and graphics programs

· Minimal and/or inadequate use of software programs to make writing effective and pleasing to the eye



	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	*Group discussions – small & large 

  group

*Partner discussions – one on one

*Questioning

*Interviews

*Monologues

*Reasoned Arguments

*Oral reading of play scenes and story 

  excerpts
	*Ongoing observation checklists

*Individual goal setting outlines

*Individual self-assessment

*Various rubrics (for variable activities)

*Reflections on Reading/Viewing 

  explanations


	*Student Rubrics

*Student Worksheets

*Student involvement and contribution 

  to the  ‘Verona View”

*handouts, graphic organizers

*notebook file (PowerPoint or Smart  

  Notebook 10)

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	· They will discover that love, loyalty and relationships are important elements in any human beings’ life, and as they get older they will begin to reflect on themselves and their relationships with others, including their friends and parents.

· They will know what it is to be loyal to a friend and have a family that supports them; as well as know the challenges that friends, family, and other relationships can give them.

· They will know what it means to get into disagreements, be betrayed by a friend, hold grudges, care for someone who does not return that affection, tease and be teased about special friendships, and even have strict parents who forbid that they do certain things or spend time with certain people.

· Students will know by the end of the unit that they may need to think more deeply about the personal relationships that affect their lives and the role that love and loyalty plays in their relationships.

· Discussion, written responses, group-work and pair activities, writings, use of self-assessments and rubrics.

· Creation of the – Verona View – newspaper, and being able to demonstrate that their mastery of the strategies and skills in this unit.
· 

	How will you hook students at the beginning of the unit? (motivational set)

	Introductory Motivational Set – YouTube video “Shakespeare – Brief and Naughty” and PowerPoint “Shakespeare’s Romeo & Juliet”.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson #1:  Motivational Set – Introduce and view the YouTube video titled, “Shakespeare: Brief and Naughty” Conduct general discussion on what students observed and learned about Shakespeare.  Next, show the PowerPoint entitled, “Shakespeare’s Romeo & Juliet”.   CR9.4b, CR9.1b
· Lesson #2:  Introduce the play and hand out copies to students.  Bring up the first SmartBoard presentation – “Prologue” and go over definitions of the terms “prologue” and “chorus”.  Listen to the “Prologue” (any source).  Then continue to work through the questions. Next, read “Act 1, Scene 1-5” and have students copy the questions from SmartBoard presentation (or provide paper copies) and work through.  Assign also the summarizing of Scene 1-5 and “Journal #1-4”.  End of Act I Quiz.  CR9.4b, CR9.2b, CC9.8b, CR9.1b
· Lesson #3:  Continue working with “Act II, Scenes 1-6” SmartBoard presentation and reading of the Romeo & Juliet graphic texts.  All lesson questions, activities, “Journals 5-8” and notes are indicated in the SmartBoard lesson.  The “Iambic Pentameter” Work document and “Memorization and Recitation” lesson are included in SmartBoard lesson.  End of Act II Quiz.  CR9.2b, CC9.6b, CR9.1b
· Lesson #4:  Begin working on SmartBoard presentation for “Act III, Scenes 1-5”.  All lesson questions, activities, “Journals 9-12” and notes are indicated in the SmartBoard lesson. Assign “End of Act III Activities”.  End of Act III Quiz.  
      CR9.4b, CR9.2b, CC9.8b, CR9.1b
· Lesson #5:  Begin working on SmartBoard presentation for “Act IV, Scenes 1-5”.  All lesson questions, activities, “Journals 13-14” and notes are indicated in the SmartBoard lesson.  Assign “Act IV – Activity Sheet”.  End of Act IV Quiz.
CR9.4b, CR9.2b, CC9.8b, CR9.1b

· Lesson #6:  Begin working on SmartBoard presentation for “Act V, Scenes 1-3”.  All lesson questions, activities, “Journals 15” and notes are indicated in the SmartBoard lesson.  Assign “End of Unit Activity Sheet”.  End of Act V Quiz.
CR9.4b, CR9.2b, CC9.8b, CR9.1b

· Lesson #7:  Review and prepare for final test on “Romeo & Juliet”.  Also, hand out the performance task for “The Verona View” Define expectations and provide students with the evaluation rubric (attached to unit).  CR9.4b, CR9.2b, CC9.8b, AR9.2b, CR9.1b, CC9.1b

	Time Frame

	
	1 Hour
4 Hours

5 Hours

4 Hours

4 Hours

5 Hours

10 Hours

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	*goal setting and self-assessment

*anticipation guides

*predicting

*pre-planning writing and reading activities

*evaluating texts; comparing texts

*student activity rubrics

*reflecting outlines

*evaluation checklists

	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	*demonstration; role playing; self-assessment activity sheets

*peer conferences

	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	*adapt and include in the assessment rubrics for the-- “The Verona View” –and the outcomes from Sask Ed curriculum for ELA 9.

	What resources will you use in the learning experiences to meet the outcomes?

	Romeo & Juliet – Graphic Novels 
Gnomeo and Juliet -  movie (various sources)
Romeo and Juliet (Leonardo diCaprio version - 1996) (various sources)
Assorted media, visual and other multimedia resources –( http://homepage.mac.com/mseffie/assignments/shakespeare/shakespeare.html - BBC 60 Second Star)


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	Yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	Yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	Yes



	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	yes

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	Yes



	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	Yes



	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	Yes




Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.[image: image1.png]



