Understanding by Design Unit Template
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	Title of Unit
	Surviving and Conquering

	Grade Level
	9

	Curriculum Area
	ELA 9
	Time Frame
	3 weeks

	Developed By
	
	ELA Context
	Environmental and Technological


	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	     
CC9.2  - Create and present an individual researched inquiry project , related to a topic, theme or issue studied in English Language Arts. (This is assessed through the performance task which is a culminating activity after reading various texts about surviving and conquering with crime being an underlying theme in most readings)

CC9.8  - Write to narrate.
CC9.1b – Create various visual, multimedia, oral and written texts that explore identity, social responsibility and efficacy. (This is assessed through the RAFTS assignment from the reading The Most Dangerous Game)

AR9.1 -  Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them. 

CR9.6 – Read and demonstrate comprehension and interpretation of grade level appropriate texts.


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	How can I persuade readers through my writing?

How can I support my opinions?

	Effective speakers enunciate clearly, use appropriate volume, intonation and expressive tone

Persuading means knowing something about your topic and there are ways to increase knowledge to become more persuasive.

We can persuade people that our opinion is valid when we back it up.



	
	Misconception

	Unit Question (ELA context)
	(Optional)

	How do the decisions and actions of characters reveal their personalities?

How can a person’s decisions and actions change his/her life? 


	

	Knowledge

Students will know…
	Skills

Students will be able to…

	Elements of a short story

How to identify personal strengths and needs as a reader, representer, speaker, and writer.


	Write a narrative essay
Effectively research a topic independently

Put together a presentation using multimedia to persuade an audience



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Imagine you are a prosecution lawyer who must prove the guilt of a criminal in court. Using the knowledge that you gained in science that the nucleus of a cell contains genetic information in the form of DNA which make up chromosomes, investigate how DNA is used by forensic departments to identify criminals using crime scene evidence or to identify crime or catastrophe victims. Display the information you have gathered through a report, visual display, power point, smart notebook file or oral presentation that will be used in court to prove validity of evidence.

G – For students to meet outcome CC9.2; Create and present an individual researched inquiry project related to a topic, theme or issue studied in English. This inquiry is based on a combination of science 9 (outcome RE9.1 indicator c) and the ELA 9 surviving and conquering unit. (Prove that using DNA can prove the guilt or innocence of an individual.)

R – Lawyer proving that DNA evidence is an effective method of proving guilt or innocence

A – Judge/Jury 

S – Research and describe thorough a report or presentation on how forensic scientists use DNA evidence to identify criminals or victims.  (You need to provide an expert witness account as to why and how this is an effective means of proving guilt or innocence when you are called upon in court.)

P – A written report or representation in the form of a display, power point, smart notebook file or an oral presentation.

S- Rubric below

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Pre – writing assessment tool

Outcome

Mastery

Proficiency

Approaching

Beginning

CC9.2 Create and present an individual researched inquiry project related to a theme or issue studied in ELA

AR9.1 Assess personal strengths and needs as a viewer, listener, reader, representer, speaker and writer and contributions to the community of learners and develop goals based on assessment and work toward them

Thoughtful, well-worded specific factual and interpretive research questions t were relevant to the assigned topic.

Pre-writing notes/graphic organizer, research notes and rough copies are attached to final report.

AR9.1

Identifies multiple strengths and weaknesses with a goal and a plan of how to improve

Specific research factual and interpretive research questions were relevant to the assigned topic.

Pre-writing notes/graphic organizer, research notes and rough copies are attached to final report.

AR9.1

Identifies strengths and weaknesses

Factual research questions were relevant to the assigned topic.

Pre-writing notes/graphic organizer, research notes and rough copies are attached to final report.

AR9.1

Identifies one strength and one weakness

Factual research questions may lack focus, be poorly stated, or are not entirely relevant to the assigned topic.

Pre-writing notes/graphic organizer, research notes and rough copies are attached to final report.
AR9.1

Identifies one strength or weakness

Final Product Assessment Tool

Outcome

Mastery

Proficiency

Approaching

Beginning

CC9.2 Create and present an individual researched inquiry project related to a theme or issue studied in ELA.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.4a Use pragmatic, textual, syntactic, semantic/lexical/morphological, graphophonic, and other cues to construct and to communicate meaning.

Provides comprehensive support by fact, reasons, examples, explanations and evidence to support position

Engagingly uses software programs to make writing effective and pleasing to the eye

A skillful, thoughtful use of language for audience and purpose

Consistently and accurately uses correct punctuation and capitalization

Provides support by facts, reasons, evidence, examples, explanations and evidence to support position

Efficiently uses software programs to make writing effective and pleasing to the eye

Appropriate use of language for audience and purpose

Satisfactory use of punctuation and capitalization

Provides partial support by facts, reasons, examples, explanations and evidence to support position

Adequately uses software programs to make writing effective and pleasing to the eye

Language is inconsistent for purpose and audience

Inconsistent use of capitalization and punctuation

Provides little support through facts, reasons, examples, explanations and evidence to support position

Ineffective use of software programs to make writing effective and pleasing to the eye

Language is inappropriate for purpose and audience

Incorrect use of capitalization and punctuation



	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	Discussion about short story topics

	
	Ship – Trap Island Map (summative)
Post-it  checklist for conventions (formative)

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Post essential questions in the classroom


	How will you hook students at the beginning of the unit? (motivational set)

	Post Unit questions in the room, have students write down their answers to them and discuss. Discuss the unit theme and how surviving and conquering can have meaning based on many different scenarios (natural forces, personal triumph, crime)


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson 1: Elements of a short story (plot, characters, point of view). Introduce plot diagram.
Read: If Cornered, Scream. Lesson focus: conflict, climax and resolution and point of view.
Answer questions based on conflict, details, climax and resolution and point of view. (CC9.8a)
· Lesson 2: Read; Hijacked. Complete plot diagram on the story. (CR9.6) 
· Lesson 3: Read; The Most Dangerous Game. Lesson focus: characters, setting, point of view, vocabulary details.  

RAFTS ship trap island assignment (CC9.1)
· Lesson 4: Write a narrative essay (CC9.8a)

· Lesson 5: Performance Task (CC9.2) (AR9.1)

	Time Frame

	
	2 classes
1 class

5 classes

3 classes

5 classes

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Teacher led discussion


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Post it checklists to use as proofreading guides


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	

	What resources will you use in the learning experiences to meet the outcomes?

	cstumpenglish.files.wordpress.com/.../the-most-dangerous-game (characterization chart)
www.dukeofdefinition.com/mostdangerousgame.pdf (definitions,study guide for The Most Dangerous Game)
camdenton.k12.mo.us/map/2edition/ship.pdf (ship trap island RAFTS assignment)
One The Edge Nelson Anthologies


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 

Have I planned learning experiences in the unit that pr www.dukeofdefinition.com/mostdangerousgame.pdfepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.

