PE 3/4 Unit Plan
	Title of Unit
	First Nations Unit
	Grade Level
	3/4

	Subject
	Physical Education 3/4
	Time Frame
	5-7 Lessons


	Developed By
	Taylor Volk

	

	Identify Desired Results 



	Learning Outcomes



	Arts Ed CH 3.2 – Awareness of Tradition
· Demonstrate an awareness of traditional and evolving arts expressions of Saskatchewan First Nations and Métis artists in own communities or regions.

PE 3.6 – Body Management Activities
· Apply movement variables of: 

· extensions in space

· a focus on effort (time/speed, force, flow)

· relationships with objects and others


to increase complex movement skills and sequences while participating in body management activities (including dance and educational 
gymnastics, and others such as yoga.

TE 3 – Exploring Challenges and Opportunities in Treaty Making

· Examine the impact of geography on the relationship between First Nations people and the land.

· Describe the lifestyle changes of First Nations, prior to and after placement on reserves.
PE 4.3 – Body Management Activities
· Select and apply performance cues to refine and combine locomotor skills into increasingly complex movement skills as applicable to lead-up games and body management activities including dance and educational gymnastics, and others such as yoga, skipping, aerobics, martial arts, and track and field.
PE 4.13 – History and Culture
· Examine and communicate the contributions, both historically and currently, that the First Nations and Métis, as well as other cultures of our province, have made to the development of games, sports, and other movement activities.
TE 4 – Understanding how Treaty Promises Have Not Been Kept

· Explore how people used the land before the community students are living in was formed.

· Recognize that treaties provided opportunity for newcomers to live on and share the land of what is now Saskatchewan.


	Learning Plan

What teaching and learning experiences will you use to:

· achieve the desired results identified in Stage 1?

· equip students to complete the assessment tasks identified in Stage 2?

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?  
What experiences do the learners bring to the unit?  How have the interests of the learners been ascertained?  individual needs do you anticipate will need to be addressed? Learning environment:  Where can this learning best occur?  How can the physical environment be arranged to enhance learning?  

	Where are your students headed? – There are three focuses of this: 1 – Students will be able identify their culture and games that or activities that may originate from that culture. 2 – Students will be able to understand the origin and history of some First Nations and Métis movement activities.
How will you make sure students know where they are going? – I will make sure students are aware of assessment expectations by showing them the rubrics used.
What experiences do the learners bring to the unit? – Educational and personal (Previous lessons, sporting experiences, etc.).

How have the interests of the learners been ascertained? – Many of the lessons are discussion based and are student directed (teacher guided questions, but students are challenged to work through questions on their own.)
What individual needs do you anticipate will need to be addressed? – Guided writing responses or assisted reading for students with poor literacy skills. Class, large, group, and partner discussions to accommodate every type of learners comfort level.

Where can this learning best occur? – This learning will best occur in the gymnasium and outdoor environment (with the use of available technologies).

How can the physical environment be arranged to enhance learning? – Students will be addressed in less distracting parts of the gymnasium (remember to stand in a corner of the gymnasium and bring students close to keep focus on you). Objects should not be given out before instruction or if already out should be put down or aside during instruction.

	How will you engage students at the beginning of the unit? (motivational set)

	This unit will begin with a positive get to know you type game. It will be high in activity and should give the students further motivation to be involved throughout the unit. The unit begins with higher activity lessons to keep student engagement high early on.
The start of the unit will be focused around active play for the purpose of observational formative assessment of movement skills.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	#
	Outcome(s) and

Indicators
	Instructional Strategies/Process   
Learning Tasks/Experiences
	Assessment
	Resources/Materials

	1
	PE 4.13
· A, B, C

	Set – Origins of games and activities.

· Where do games come from?

· Do they have anything to do with our culture?

· Ex. Yoga or martial arts may come from an Asian culture. Golf comes from a Scottish culture.

· Note: Mention how games are sometimes created because people play with what they have. Ex. Curling – we had ice and we had stones.

Development – Tossing the ball

· A traditional Cree game.

· One of the few games men and women played together.

· Played much like volleyball

· Two or more people stand in a circle.

· Volley a ball to each other.

· When someone misses they are out. 

· The winner is the last person standing.

· Traditionally uses any ball close to 5” in diameter, but could vary this balloons or beach balls given learner’s skill level.
Closure – Ask the students to ask at home a game from their cultural heritage. Ask if their parents or any family members played the game. If they do not know their heritage ask them to find out the background of a game they are interested in.

· Send home personal games and activities worksheet to be completed for next class.
	Formative – Observations / Conversations
	Volleyball
*Optional

Ballloon
Beachball

Handout

	2
	PE 3.6
· N, O, P, S
PE 4.3

· N

PE 4.13

· A, B, C
	Set – Review personal games and activities worksheet sent home at the end of last period.
· As a class talk about the many different cultures and games that come from those cultures.

· Ask if the student’s families are still connected culturally to these games. Talk about how family stories and oral tradition is one way of keeping culture alive.

Development – Building on Rhythm Units from PE 3.6 / PE 4.3

· Review moving to the “beat” in a 4 step count. With the bean bag challenge.

· Place a bean bag between two or more students.

· Let the students create their own movement or give them teacher directed cues.

· Student must do their moves to a 4 step count in rhythm with the music.

· When music is stopped students must race to see who can pick up the bean bag quickest.

· If time remains students can do the rhythm mirror challenge.

· A partner will move to the “beat” of a given song.

· The second partner must catch onto the repeated movements and match their rhythm.

Closure – Talk about how cultural dances much like we (likely) found in the personal games and activities worksheet.

· Talk about how cultural dances have also been an important part of Saskatchewan’s First Nations and Métis people culture.
· Men’s Grass dance, Men’s Prairie Chicken dance, Men’s Fancy dance, Women’s Jingle Dress dance, Métis jigging.
· Set the stage for upcoming lessons.
· Review the importance of treating others culture with respect. Remind the students how important it would be if people treated the games and activities they shared with respect.
	Formative – Observations / Conversations
	Music Player

	3
	PE 3.6

· N, O, P, S, T
TE 3

· TR 3

Arts Ed CH 3.2

· C, E

PE 4.3

· N, O
PE 4.13

· A, B, C
TE 4

· HC4


	Set – Review games that come from a variety of student’s cultures.
· Do we remember any games or activities that come from First Nations or Métis culture?

Development – Learning the Men’s Prairie Chicken Dance and the Women’s Jingle Dress Dance
Note: This would be an excellent opportunity to have a community member join class to teach the steps and meanings of these dances.

· Explain that in First Nations Culture and at Pow wows’ traditionally men and women do not do the same dances, but the basic movement principles of dances are similar. Dancers must move to the rhythm of the drum circle.

· Women’s Jingle Dress Dance

https://www.youtube.com/watch?v=ERqczEeEXp4
· This dance is meant as a dance of healing.

· Hands at the side as women stay very upright.

· Men’s Prairie Chicken Dance

https://www.youtube.com/watch?v=f3Z6A4yM5hU
· Done by both Cree and Blackfoot Nations

· The Prairie Chicken dance is meant to mimic the prairie chickens movements as it dances across the plains to attract a mate.

· Dancers move feet to the rhythm as they try to make their body very large and showy.

· Cree Honor Song

Closure - After watching the videos students can try to mimic the dances learned while moving to the rhythm of the Cree honor song.
· Give students bells or any type of noise maker that can be attached to their feet or clothing. Have the students try to match the rhythm in the honor some by matching the movement with the bells.

· At this point focus on moving to the rhythm more than proper foot work.

· Again reinforce the importance of these dances in their respective cultures.

https://www.youtube.com/watch?v=iwC8FLzVtjk
· First Nations people had songs for grieving, for birth, for joy, for prayer and for so many other significant ceremonies and events.

· Honor songs are sung to demonstrate respect for an individual or group in recognition of their accomplishments, return from military service, birthday, or anniversary. At times they are sung as a demonstration of support for individuals or groups facing adverse situations or in memory of someone deceased.
Deeper thinking question

· How do you think First Nations people’s relationship with the land inspired the prairie chicken dance?

· How do you think the signing of treaties and move to reservations limited First Nations people’s ability to connect to and learn from the land?
	Formative – Observational and conversational.

	Video Player
Bells

Or Noise Makers.

	4
	PE 3.6

· N, O, P, S, T

Arts Ed CH 3.2

· C, E

PE 4.3

· N, O

PE 4.13

· A, B, C


	Set – Review the Prairie Chicken and Jingle Dress Dances.
· What were they like?

· How did they relate to our other rhythm units?

· What cultural aspects were there to each of the dances?

Development – Métis jigging (Rabbit Dance)
· The Métis people are a combination of the First Nations people and the French Europeans when they came and settled in Canada.
· Jigging is dancing to fiddle music. The fiddle was brought over by the French Europeans, but the Métis people developed their own unique style of jigging.
The Rabbit Dance

· Three parts

· Boys Face Girls Traditionally (Could have partners face each other)

· Gallop Step Down the middle and back.

· Turn partner.

· Dog Chases Rabbit

· Rabbit Chases dog.

· Next group of partners does the same.

· The rest of the group can clap or stomp to keep rhythm.

· Métis jigging music

· https://www.youtube.com/watch?v=GXBACK7J52o
· Examples of Rabbit Dance aspects

· https://www.youtube.com/watch?v=t73UB98aX6k
· https://www.youtube.com/watch?v=iVPEP9DeMYU
Closure – Deeper thinking.

· Why do you think jigging could have been important in Métis culture?
· Why do you think a social dance could be important in building community?
	Formative – observation / conversation
	Video Player

	5-7
	PE 4.13

· A, B
	Set – Review Métis jigging.

· Who are the Métis people? Where does jigging come from?
· How were social dances like jigging important in building community and Métis culture?
Development – Students video responses

· Gr. 4 students will complete a short video response to the unit and unit questions. Gr. 3 students will help the Gr. 4 students as video recorders.
· If possible this could be done with a green screen and presented to the class.
· What is your cultural background (or if they do not know what cultural background did you learn about)?
· What games originated from your cultural background?
· Why were they created?
· Who created the jingle dress or prairie chicken dances?
· What is the significance of the dance you chose?

· Who are the Métis people?
· How does a dance like jigging help to build community?
Closure – this project my take a couple of periods depending on iPad availability and class viewing time.
	Summative – Product / Conversation / Observation
	iPads
optional green screen for effects.


	Self-Assess and Reflection (Stage 4)

	Considerations
	Comments

	Required Areas of Study:

Is there alignment between outcomes, performance assessment, and learning experiences?
	· I believe that there is alignment between outcomes, performance assessments, and learning experiences.  Many lessons include multiple outcomes and indicators.

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs and diversities of all my students?
	For struggling students:
· During written responses if a student has poor literacy skills they can be given a guided writing response.
· Offering a variety of different assessments (oral, written, etc..)

· Using a variety of different instructional strategies (videos, small group activities, large group activities)
For students who need a challenge:
· Students can be paired with their peers that might need some extra help.  They can help teach and explain information to their peers.


	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	· We use a variety of teacher directed instructional strategies (guided discussions, lectures, videos) and student centered instructional approaches (jigsaw activities, group work, personal research for action plans).


	Resource Based Learning:
Do the students have access to various resources on an ongoing basis?
	· Students have access to a variety of different videos, online resources and community based resources on an ongoing basis.

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honouring each child’s identity? 
	· First Nations content as part of the History and Culture outcomes.

· First Nations content as part of the treaty education curriculum.




From:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development, ISBN # 0-87120-313-8 (pbk)

